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TEACHER & TAPP

In the next lesson you are
going to teach, how confident
are you that your explanations
of key content will be clear and
accurate?

O Very confident
Quite confident

| ess confident

Not applicable / cannot
answer

19:27

TEACHER ~@h TAPP

What is your current job

Sen

O

O

lority?

Classroom teacher

Classroom teacher with
significant middle leadership
responsibilities (e.g. head of
year, head of department,
head of key stage)

Senior leadership team
(excluding head)

Headteacher

Trainee teacher

19:27

TEACHER & TAPP

Think about all the continuing
professional development you
have experienced over the past
year, whether inside or outside
of school. What proportion
would you describe as
evidence-based? Tick the
response that most closely
applies.

O i

O More than half

O Around half of it
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0% 20% 48% 60% 86% 108%

1 = Most advantaged N "

EYes - it's often overlooked

#“No - it's often overlooked but Ofsted won't help 8%

20%

Are you worried behaviour will disrupt
teaching in your next lesson?

Subject knowledge confidence before
preparing for a lesson

—

0%

Not concerned at all ENEN———
Slightly concerned [Ny
Somewhat concerned [T

Very concerned [

20% 40% 60% 80% 180%

<] 56 1680 158 268 250 3ee 358

BVery confident " Quite confident

ENot at all confident

uMy last lesson was disrupted

Less confident nMy last lesson was fine

=

Slightly concerned [N

Somewhat concerned [N

e% 20% 40% 60% 80% 100% very concerned [
mZero - I have no TA supportmUp to an hour a day
[+] =~ ] 1 Ly
My last lesson was disrupted What secondary school did you go to?
e% 20% 40% 60% 80% 100%
53%
20-29 years old [ I —
38%
30-39 years old I -
30%
40-49 years old [ .
50 years or older I

" A state non-selective school WA state selective school

At et armdd mo DT/CM BA nrivate cchonl B Othor

Bt Vo Gorll Bor 0 N N §

5 = Most disadvantaged | .

Ehhh-l-llsi sl o e e o i e

41%

10%

When you would have the multiplication
check?

40% 60% 80% 100%

Zero
Less than five hours
5 - 7 hours

18 - 12 hours

8% 20% A8% 66% 8% 1e8%

Over 12 hours
BYear 6" Year 58Year 48Year 3 Year 28Wouldn't have one Don't know

300

Not concerned at a11 | S S

250
200
150

100
50

Less than &

hamaine

6 hours
o l+T+]

Where did you each lunch today?

2D AL ACD

Age 29 and younger

Age 58 and over

0% 20% a0% 60% 80% 100% part-time
= Classroom » Staffroom mAn office
H Canteen Elsewhere in school mOFf site

EBDidn't aat Tunch

T N

6%

e B OB R B \-HB\— —I'MIJJ‘—\—‘-—'

47%
31% I

How many hours in total did you work

yesterday?

B 1z

I 1%

I s

P 1%
[ 7%
T 22%

IIJ.SI LI S ]

9 hours and

Pl T ot

7 hours 8 hours

o% 16% 15% 20% 25% 0% 35% 48%

" Workforce mTeacher Tapp



TEACHER & TAPP

Do you know a teacher who has introduced
knowledge organisers into their teaching
recently? Or perhaps you have yourself.

o f\‘\\
. ™

Knowledge organisers collate all the things
o o o There was all kinds of fuss and frustration expressed by individuals earlier in thé year, o
p u p I I S n e e d tO I e a r n fo r a u n I t Of WO r k I n tO a when several teachers started extolling the virtues of Knowledge Organisers.

Follow me on Twitter

C a ref u I | y C u r a te d I i St. A quick Google for this will reveal several examples of these on Google Images. Tweets

Most of the criticism was asinine, in some cases seeming to go out of its way to be obtuse.

For example, one criticism I can recall was ‘But pupils need to learn more than
this!’ at a time that precisely no-one had claimed otherwise, and most had expressed how ‘) Ben Gordon-Snap.
-

I th ° t K o B | t | ° h th | o t they were using knowledge organisers as a tool to develop schema forming (e.g. through
n I S pOS ’ r I S O u O n eX p a I n S W y e I S self-quizzing key factual knowledge outside of lesson time, so the teacher could focus on LQ‘SK‘;C 5 o a.bom
: i i . : 2 ne ernecliveness ol snaring
fleshing out further knowledge, relationships, interpretations etc. during lessons.) g Giteomes. B

structure of knowledge organisers might be

This is unfortunate, because it is possible to levy real criticism at knowledge organisers.

[ ] [ ]
I n effe Ct I Ve a n d d e m O n St ra te S h OW to WO r k Another way of putting it would be to question whether knowledge organisers are just the

first step in a greater journey of expanding our understanding of knowledge

knowledge into alternative structures. vegeriiton morehaedl :
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\b 1. Download 'Teacher Tapp' from the app store

@
\b 2. Answer 3 questions every day at 3.30pm

\ﬁg 3. Get a daily 'tip' which works like POWER CPD

That's it! Always free, always fascinating
Read more at: www.teachertapp.co.uk




